
www.britishcouncil.org

Laura McWilliams

9 August 2022



www.britishcouncil.org

Laura McWilliams (she/her) | Cluster Academic Lead Head of Young Learners MEA Central Cluster

British Council | 192 El Nil Street | Agouza | Cairo | Egypt

T + 20 (0)102 648 8839

laura.mcwilliams@britishcouncil.org.eg

2

SETTING AN 

EXAMPLE

OBSESSED WITH 

PANDAS

LIVING IN 

EGYPT
EXCITEDNERVOUS

mailto:laura.mcwilliams@britishcouncil.org.eg


www.britishcouncil.org 3
https://www.teachingenglish.org.uk/sites/teacheng/files/4204_BritishCouncil

_CPD_Teacher_Educators_FINAL_040222.pdf
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https://www.teachingenglish.org.uk/sites/teacheng/files/4204_BritishCouncil
_CPD_Teacher_Educators_FINAL_040222.pdf



www.britishcouncil.org

… aims to equip teacher educators with some tools 

to assess and improve the gender inclusivity of 

their own practices that can then also be used with 

their trainees in the same way.
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“Gender inequality can be defined as allowing 

people different opportunities due to perceived 

differences based solely on issues of gender. [...] 

Gender inequality and discrimination are 

generally discussed as pertaining to women, but 

anyone can experience gender-based inequality 

or discrimination.” 

Parziale, Amy - Gender Inequality and Discrimination,

SAGE publications, 2007
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We all have unconscious biases, and that’s normal: it’s what 
we do about it that matters:

1. We need to analyse and assess our various privileges in 
order to recognize assumptions we may be making.

2. We need to analyse and assess how those assumptions 
and biases may be coming out in our materials, language
and interaction patterns.

3. We need to modify our behavior as a result.
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https://rm.coe.int/2017-alliance-sage-session-report/1680791d93
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Sadker and Sadker (1994) analyzed videotapes to look at gender bias in teacher 

classroom practice. Their analysis shows the following:

1. Teachers interact more with boys than with girls. 

2. Boys receive more praise, criticism, and remediation than girls. 

3. During a discussion, boys are eight times more likely than girls to call out (shout 

out answers even when not called on). 

4. Teachers are less likely to reject behaviour by boys, even if it violates classroom 

rules.

5. Girls receive more “acceptance” (a bare acknowledgment of their work, such as 

“uh-huh” or “okay”) than boys

6. Girls who receive less attention from their teachers may come to underestimate 

their abilities and lose motivation. 
Sadker M, Sadker D (1994) Failing at fairness: how 

America’s schools cheat girls. Scribner’s, New York
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Parrot, M (1993) Tasks for Language Teachers: a resource book for training and development  - CUP
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Wajnryb, R (1992) Classroom Observation Tasks: a resource book for language teachers and trainers - CUP
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✓ How is the furniture arranged? 

✓ Does it promote equal participation of all genders?

✓ Does it encourage dialogue?

✓ Is it accessible for students with disabilities?

✓ Does it allow for individual, small group and large group instruction? 

16

https://www.unicef.org/esa/media/6726/file/GRP-A-

Toolkit-for-Teachers-and-Schools-2020.pdf



www.britishcouncil.org 17

Discussion prompts:

✓ How is the furniture arranged? 

✓ Does it promote equal participation of all genders?

✓ Does it encourage dialogue?

✓ Is it accessible for students with disabilities?

✓ Does it allow for individual, small group and large group 

instruction? 

✓ How easy is it to monitor learners?

✓ How visible is the board?

https://helpfulprofessor.com

/classroom-layouts/
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Hand signals 

or non-verbal 

responses

Hands down/ 

Cold calling

Equity sticks

Talking stick/

Speaker’s staff

Think-Pair-

Share

Anonymous 

contributions
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Gender-sensitive language

Gender-sensitive language is gender equality made manifest through language. 

Gender equality in language is attained when women and men – and those who do 

not conform to the binary gender system – are addressed through language as 

persons of equal value, dignity, integrity and respect.

Gender-discriminatory language

Gender-discriminatory language is the opposite of gender-sensitive language. It 

includes words, phrases and/or other linguistic features that foster stereotypes, or 

demean or ignore women or men. At its most extreme it fails to treat the genders as 

equal in value, dignity, integrity and respect.

https://eige.europa.eu/rdc/thesaurus
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Gender-biased language

Gender-biased language either 

implicitly or explicitly favours one 

gender over another and is a 

form of gender-discriminatory 

language.

Gender-neutral language

This is not gender-specific and 

considers people in general, with 

no reference to women or men. It 

is also called gender-

blind language.

Sexist language

Essentially, sexist language is the 

same as gender-discriminatory 

language. However there is a 

subtle difference in how people 

use the terms: sexist language is 

commonly seen as language that 

the user intends to be 

derogatory; gender-

discriminatory language, on the 

other hand, also includes 

language people use without any 

sexist intention.

https://eige.europa.eu/rdc/thesaurus
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“Ambassadors and their wives are invited to attend 

an after-dinner reception”
Sexist Language

“People do not fully appreciate the impact they 

have on the environment.”

Gender-discriminatory 

language

“Women must earn less than men because they 

are less intelligent.”
Gender-neutral language

“Every day, each citizen must ask himself how he 

can fulfil his civic duties”.
Gender-biased language

22
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Folks (also spelled folx)

Y’all

Colleagues

Beautiful humans

Panda People
Friends and folks

Gentles all

Language lovers

Teachers
Ladies and 

gentlemen
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Tips:

✓Envisioning language

✓ Inclusive language

✓Personalised / fun

✓Respectful

✓Student–centred

✓Avoid the overly cute
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The more “professional” the teacher is, the more autonomy he demands and is given 

to teach within the concept of understood and mutually accepted goals and methods.

Teachers are the middlemen between parents and their children in education and 

parents are easily frustrated when they don't understand how or why something is 

being taught.

Rather than see themselves solely as masters of subject matter such as history, math, 

or science, teachers increasingly understand that they must also inspire a love of 

learning.

A teacher should correct his students' work following clear criteria.

25
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A Possible Activity:

Elicit or teach general words for people in roles connected with 

the scenario you choose to use. For example: 

What do you call a person who….? 

• teaches at a university (a professor)

• attends university (an undergraduate, a student)

• has children (a parent) 

https://www.britishcouncil.org/voices-magazine/

what-is-gendered-language
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Provide the class with a “scenario” to discuss in pairs. The groups 

should come to an agreed position on what to do in the situation. An 

example might be: 

A student is failing in the first semester of term. The parent calls the 

university and angrily demands to speak to the professor: 

‘How dare you fail my child! I’ve wasted my money on this university! I 

demand you change the grades!’

What action should the professor take? 

27
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Students discuss the scenario. Provide the same support and scaffolding 

you would want them to provide to learners, of course! Once they have 

agreed on what to do, a spokesperson from each group summarises the 

group’s findings to the rest of the class. Groups then discuss the 

suggestions. 

28

The pronouns students used to refer to the people in the scenario will often 

tend to be masculine:

• We think the professor should refuse to speak to the parent because the 

student is an adult.’

• Maybe the professor could consult his colleagues for advice.

• He should refuse to speak to the parent until he is more respectful.
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Now show a picture where the professor is a woman, which allows you can bring 

the (inaccurate) assumption of male gender to the trainees’ attention. Discuss 

how prevalent the assumption is and why it might be harmful – and not just to 

women and girls! 

29
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Next, display a number of grammatically correct sentences referring generally 

to the action decided upon: 

• If you have an angry parent, you should ask him to calm down. 

• If you have an angry parent, you should ask him or her to calm down. 

• If you have an angry parent, you should ask her or him to calm down. 

• If you have an angry parent, ask if s/he can please calm down. 

• If you have an angry parent, you should ask them to calm down. 

Ask pairs or groups of students to discuss these correct sentences. Which 

versions do they prefer and why? Can they come up with any other 

alternatives.

30
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• Diversity in images - ‘if you 
can’t see it you can’t be it’

• Gender-sensitive and 
gender-neutral language

• Positive representation

• Free of stereotypes

We want our model 
materials to be 

inclusive.

• Coursebooks still the norm 
for most

• Many global contexts can 
have very old materials

• Global publishers can be 
afraid of PARSNIPs

However, we need 
them to reflect what 

trainees actually work 
with.

• Adapting more than 
creating

• Clear rationale for choices –
and making it explicit

• Encouraging criticality

• Can we exploit biased 
material?

Trainees are (mostly) 
materials users, not 

writers.
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https://www.unicef.org/esa/media/6726/file/GRP-A-

Toolkit-for-Teachers-and-Schools-2020.pdf
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• https://unsplash.com/

• https://genderphotos.vice.com/

• https://nappy.co/

• https://iwaria.com/

• https://www.flickr.com/photos/wocintechchat/

• https://ukblacktech.com/stock-photos/

• https://disabilityin.org/resource/disability-stock-photography/

• https://www.canva.com/p/canvanaturalwomen/

• https://affecttheverb.com/disabledandhere/

• https://ukblacktech.com/stockphotos/

• https://www.pexels.com/ 37

https://unsplash.com/
https://genderphotos.vice.com/
https://nappy.co/
https://iwaria.com/
https://www.flickr.com/photos/wocintechchat/
https://ukblacktech.com/stock-photos/
https://disabilityin.org/resource/disability-stock-photography/
https://www.canva.com/p/canvanaturalwomen/
https://affecttheverb.com/disabledandhere/
https://ukblacktech.com/stockphotos/
https://www.pexels.com/
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Depending on a coursebook to supply the stimulus for language 

learning is like expecting youth TV to deliver the authentic 

experience of being young. Youth is about experience, not 

representation (discuss). Learning a language is about constant 

experiment, not rehearsal and performance.

The raw material for this wonderful experiment is our immediate 

experience: our daily needs and concerns, hopes and fears.

38https://www.theguardian.com/education/

2006/jan/20/tefl4 - Luke Meddings

https://www.theguardian.com/education/2006/jan/20/tefl4
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Possible outcomes:

▪ Debate about the validity of « art fixing ».

▪ Debate about whether or not the « male gaze » exists.

▪ Research project - create a list of recommended graphic novels that avoid this 

problem.

▪ Write to an author/illustrator of an image they find problematic, explaining the 

problem and trying to persuade them to change it.

▪ Design a social media awareness-raising campaign about body image issues.

44
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• Inclusion is everything. Little learning can happen without it.

• As above, so below: the training room is the model for the classroom.

• Meet your trainees where they are, then work in their ZPD.

• All progress is progress.

45
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• https://raiseupforelt.com/

• https://eltteacher2writer.co.uk/our-books/how-to-write-inclusive-materials/

• https://fourc.ca/

• https://www.peterjfullagar.co.uk/resources

• https://michelleworgan.com/inclusive-pedagogies-framework/

• https://elt.oup.com/feature/global/expert/inclusive

• https://ipsen.iatefl.org/ & https://tdsig.org/

• https://angelosbollas.com/

46
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laura.mcwilliams@britishcouncil.org.eg

https://www.linkedin.com/in/laura-jane-mcwilliams/

https://www.facebook.com/groups/iateflyl
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